Late Adolescent Problems as Seen in the Student Population [Abridged] Dr Graham Grant (University Health Service, Newcastle upon Tyne) Adolescent Problems and Higher Education Physical Factors It is a commonplace observation that among a group of boys of, say, 13, there will be some who would pass for 10 and others who would pass for 18. Nevertheless, the relatively immature 13-yearold is obliged to make (or more likely, accept) -at the same time as his physically more mature contemporarieschoices which will decide the whole bias of his future intellectual style. It is at this age that the arts-science dichotomy begins, later to be reinforced by an Advanced Level syllabus chosen or dictated for reasons not always clear to the individual at the time. The implications of differential rates of maturing (Tanner 1962) , together with the inflexible imposition of choices on young people before they are equipped to make them, are felt far beyond the sixth form but their significance for educational policy as a whole, no less than for the individuals who are subject to them, has yet to be generally appreciated. Freud (1923) suggested that the ego is first and foremost a 'body ego'. This is a unifying concept whether one is dealing with a miserable compulsively eating girl or a thin, anorexic one; with a young man who thinks his nose is too long or his penis too short or his acne socially repulsive; it gives insight into adolescents' awareness of their increase in size and altered body form, and the responses these evoke in others; the upsurge of their urgent sexual and aggressive impulses, and their at times complete preoccupation with their physical appearance and with whether or not they are normal in relation to their peers. Being intellectually gifted by no means exempts the adolescent from preoccupations of this kind and may, in fact, intensify them. Erikson (1959) has remarked: 'The idea of free choice in education often becomes a dilemma because there are social and economic mechanisms by which the individual is forced into certain choices and forced to choose them with gestures of spontaneity.'
Some General Background Factors
Reference to the influence of socio-economic factors was made in the Crowther and Robbins Reports (1959 Reports ( , 1963 . Brockington & Zein (1963) showed how social circumstances which had influenced entry to secondary education continued to operate at university entrance. Hoggart (1957) described the conflicts that could arise at a cultural level among students from less well-to-do homes and called these individuals 'the uprooted and the anxious'. Statistical evidence that they experience academic difficulty disproportionately has been produced by Marris (1964) and McCracken (1967) who also confirmed Malleson's (1959) observation that students from minor independent schools also tended to do less well.
Among students with social adjustment and family problems, some have entered higher education under pressure from their schools or to give their parents vicarious satisfaction and enhanced social prestige. Others may have entered as a means of escaping from difficult family situations. Occasionally there is an undercurrent of hostility towards an academically successful relative and difficulties have also arisen when seminar or tutorial groups are so constituted as to revive memories of previous intra-family tensions. Sometimes, too, the dependence/independence conflict, resolution of which is so important to late adolescents, is intensified by parents who over-concentrate on their children's performance and behaviour and persistently communicate their anxieties.
Though the homes students come from may be more important than the institutions they go to, there are a number of factors in the university environment itself which need to be taken into account. Here we are concerned with 'the entire social process whereby students adjust themselves to the demands of the university and the university adjusts itself to the needs of the student'. In this context a number of investigations have demonstrated that first-year students who live in halls of residence obtain better results than those who do not (Brockington & Zein 1963 , McCracken 1967 , MacClay 1968 . In other words some find a relatively structured environment beneficial. It is also of interest that students involved in less structured courses (e.g. arts subjects in general) are significantly more liable to psychological breakdown. Breakdown also occurs disproportionately among women students many of whom arrive at university with a built-in conflict role between career and marriage already established (Kidd 1965 , Still 1966 , Kidd & Caldbeck-Meenan 1966 , Ryle & Lunghi 1968 ). These observations delineate some of the adaptive stresses confronting the amorphous adolescent ego in the higher educational setting.
Among those who fail to adapt are to be found the drifters and the disappointed (Davy 1957) , and academic progress may also be jeopardized when particular courses of study are sought as a means of resolving personal problems. Failure to find the required solution frequently leads to much abstract theorizing and discussion. This 'intellectual hypersophistication' (Douady 1959) contributes to the unpredictable and eccentric nature of some student behaviour with its associated perplexity and bewilderment. Three InterrelatedProblems It has been suggested that stable extroverts tend to do less well academically and there appears to be a correlation between neuroticism and success (Savage 1962 , Lucas et al. 1965 , Ryle & Lunghi 1968 .
Anxiety, in some degree, is inseparable from academic achievement but anxiety states, in the clinical sense, account for more than half the psychiatric consultations among students and appear to be increasing (Davies 1966 , Still 1966 1. Examples are encountered among all the five categories outlined by Woolfson (1968) but there is a tendency for symptomatology and clinical picture to focus on two aspects of the student's experience, namely anxiety over studying and academic examinations, and anxiety about psychosexual problems.
In evaluating questions of study stress and academic performance it has been usual to concentrate on the individual and to neglect those social and institutional forces which have contributed to the generation of his problems. In a society which places increasing emphasis on the virtues and rewards of academic attainment, some students will inevitably feel so threatened at the prospect of frustration of their aspirations that they retreat behind neurotic defences. Some of the institutional stresses could well be removed by relatively simple administrative procedures, and more realistic arrangements could be made for the rehabilitation and redeployment of those who fail.
Psychosexual problems: One aspect deserves special mention. Russell (1969) demonstrated an increase in pregnancies among 15-year-olds from 0 8 per 1,000 in 1956 to 3-3 per 1,000 in 1966. Prospective university students do not escape these hazards and it is becoming increasingly common to encounter entrants still experiencing a grief reaction or reactive depression after an adoption or trying to cope with their feelings after an inadequately followed-up termination.
The need to demonstrate emancipated sexuality by conforming to the real or supposed sexual behaviour of associates sometimes disrupts studying and provokes emotional distress. Coupled with misunderstandings about contraception it leads to an annual pregnancy rate among unmarried students of 2-3 % (Finlay 1966 ). More liberal attitudes towards contraceptive advice and termination do not entirely meet the needs of young people in this regard.
Depression: Some elements of depression seem inseparable from the self-scrutiny and introspection adolescents need to indulge in with their associated feelings of intense self-hatred. The risk of suicide apart, whether a student's 'depression' presages a schizophrenic breakdown, is a manifestation of adolescent mood swings, accidie or loss of a sense of purpose and conviction, an aspect of an identity conflict or is a true depressive illness, it is clear that with its associated loss of drive, slowing of thinking and impairment of concentration, the depressive state is responsible for a good deal of underachievement. It accounts for somewhat over one-half of psychiatric hospital admissions among students2.
"Total first psychiatric consultations amount to 15-20% of a student population per annum 42 2At Newcastle the psychiatric admission rate is approximately 4 per 1,000 students per annum (Grant 1967) It is fashionable to regard the metamorphosis from adolescence to adulthood as the last of the crises of development. This is not a new idea. J S Mill (1873) in his autobiography gives a classical description of a depressive episode which he suffered in 1826 at the age of 20. The chapter is headed 'A Crisis in my Mental History'. Mill was educated exclusively by a dominating intellectual giant of a father who habitually disparaged him. His depression was not ameliorated simply by the resolution of an CEdipal conflict, however. There is evidence that Mill recognized within himself the ability to challenge and triumph on the basis of his own intellectual power.
Conclusion
Contemporary students tend to be members of an alienated group, onlookers during a moratorium in which their personalities mature and they develop the intellectual power which enables them to repay their debt to society and conceivably to reform it. This has to be done in a setting of disturbing intellectual conflict, as new ideas replace old ones. If there is any crisis in higher education it has to be seen in terms of intellectual power. It is a crisis, a conflict, from which no teacher can justifiably abdicate and without which no system of higher education can possibly thrive. Academic difficulty in a student could, in theory, result from three factors: (1) The failure of the university to provide the social and teaching conditions which can enable the student to use his capacity.
(2) A lack of intellectual capacity in the student. (3) A blocking of the student's capacity due to illness or problems of motivation. The influence of the conditions provided by the university upon learning is an under-researched area. It is likely that there are many factors of importance here, but their isolation awaits further research. As regards the effects of intelligence, illness and motivation on performance, there is now some accumulating evidence.
The operational criteria used are as follows:
Academic difficulty: Students classified as in academic difficulty are those referred to the Health Service by tutors for assessment on account of serious problems in their work, and those placed on the Vice-Chancellor's list of the university. Many of this latter category will also be seen in the University Health Service either before or after being placed on this list. Being placed on the Vice-Chancellor's list involves a formal warning to the student that his work must improve if he is to remain at the university. All students needing extra time to complete their courses, and those leaving without getting a degree, are included in the academic difficulty category.
Psychiatric patients: A psychiatric patient is a student who has been seen in the Health Service with a psychiatric or emotional disorder considered of sufficient severity to warrant time away from the university, hospitalization or four or more psychotherapy sessions within the Health Service.
There are three groups of students in difficulty: psychiatric patients without academic difficulty, 'Supported by MRC grant 
